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 As the reasons for learning English differ among students in the same classroom, I have been struggling to 
find a way of teaching English that will meet the students’ different needs. After teaching a year, I noticed that 
though they had thoughts or opinions to share, most of the students in my class were usually too shy or quiet to do 
so. They were also passive even though they were curious and eager to learn their major subject in English. I 
decided to focus on their abilities to express opinions and analyze what we had read or listened to in class. Moreover, 
I expected them to monitor their learning to help them become active and independent learners. In the fourth and 
fifth terms of 2018, I focused on the content and tried to teach the students some social issues in English. In this 
practical study, I attempted to understand what and how the students learned during the course by focusing on 
metacognitive aspects. From the results of the Wilcoxon signed-rank test, the students improved their monitoring 
skills, and from the analyses of the final reflective report, they learned to reflect on their learning. They also 
generalized and personalized the skills and concepts, and some actually started to utilize these abilities in other 
contexts. The procedure of this course can facilitate the connection between English language courses and other 
courses, which can help students with less interest in or need for English. However, some students were not satisfied 
with group learning because some of their group members were not supportive or constructive. There also existed 
some power imbalances or complicated relationships among classmates. In future practices, teachers should consider 
how to make groups or pairs with reference to their knowledge and strengths.
　筆者は，千葉大学での１年間の英語指導を通して，学生が受け身的であったり，意見や考えを持っていたとしても
表現をしないことに気づいた。そこで学生が，読んだり聞いたりしたことを批判的に分析し，自己表現する活動を中
心とした授業を展開した。さらに，学生が自らの学習をふりかえる活動を取り入れた。本実践研究は，2018年の第４, 
５タームにおいてそれらの学びによって学生がどのようにメタ認知的なスキルを身につけたかを探求した。その結果，
学生たちの学習をモニターする能力が成長したことが明らかになった。その能力とふりかえりは，他の科目でも活用
しようとしており，英語に興味や必要性をあまり感じない学生にも有益であったと言える。中には，グループメンバー
が議論に消極的であったり，意見が衝突し上手くいかなかった際に，グループ学習に不満を感じた学生もいた。今後
の授業実践では，グループやペアの割り当てに工夫をする必要がある。
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Introduction
 Goals of learning English vary among 
university students. I ask students on the first day of 
each course at Chiba University, why they learn 
English. Some wish to improve their communication 
skills in English, whereas others learn English only 
because it is a compulsory subject at the university. 
As the reasons for learning English differ among 
students in the same classroom, I have been struggling 
to find a way of teaching English that will meet the 
students’ different needs. To address this issue, I have 
been trying to determine the students’ main goals or 
purposes for learning English. After teaching a year, I 
noticed that though they had thoughts or opinions to 
share, most of the students in my class were usually 
too shy or quiet to do so. They were also passive even 
though they were curious and eager to learn their 
major subject in English. I decided to focus on their 
abilities to express opinions and analyze what we had 
read or listened to in class. Moreover, I expected them 
to monitor their learning to help them become active 
and independent learners. In the fourth and fifth terms 
of 2018, I focused on the content and tried to teach the 
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students some social issues in English. In this practical 
study, I attempted to understand what and how the 
students learned during the course by focusing on 
metacognitive aspects.
1. Background
1.1 Metacognition and Critical Thinking
 In the current c l imate ,  recent years , 
continuing to learn throughout our lives is important 
due to globalization the information-intensive society. 
One of the factors needed to assist people in becoming 
active and independent learners is self-regulation. 
According to Nilson (2017, p. 6), self-regulation is a 
general concept that includes other aspects, such as 
metacognit ion and mot ivat ion ,  among which 
metacognition plays a crucial role. In recent years, 
students at the compulsory education level have been 
expected to acquire the skills to learn autonomously, 
cooperate with others, and apply what they know into 
practice (Ministry of Education, Culture, Sports, and 
Technology [MEXT], 2016). MEXT mentioned some 
examples to foster these skills based on three pillars: (a) 
knowledge and skills; (b) the abilities to think, evaluate, 
and express; and (c) engagement with society and 
humanity. As examples of the third pillar, MEXT 
(2017a; 2017b) mentioned, in the new Course of Study the 
development of the ability to learn autonomously, 
control feelings and behaviors, and recognize own 
thinking, in short, metacognition. Metacognition, 
therefore, is one of the essential facets of learning.
 Metacognition also plays an important role in 
critical thinking (Nilson, 2017). Critical thinking is 
difficult to define as researchers have used different 
terms to refer to critical thinking (Grant, 1988). 
Regardless of the term itself, the common process of 
critical thinking is to integrate different sources of 
information, to consider alternatives, to generate new 
ideas, and to make judgment (Grant, 1988). During the 
thinking procedures, we need to reflect on, evaluate, 
and control our behaviors.
1.2 Course Procedure
 The name of this course was English Reading 
II, and it took place in the 2018 academic year. 
According to the Chiba University syllabus, the main 
aim of the course was to develop English reading 
abilities in order to read long passages and understand 
the writers’ intentions. The goals of this course were 
to develop reading skills (including reading strategies, 
especially skimming and scanning) and English 
vocabulary by reading English articles about various 
social issues, and to improve the ability to logically 
express written opinions in English. The participants 
took this class once a week. In this course, I adopted a 
textbook about controversial issues in the world (Ueda, 
Ueda, Taoka, & Yoneoka, 2016) and focused on the 
contents of the textbook. The students needed to read 
the texts and additional articles online to deeply 
understand the topics in the textbook. They were also 
required to determine their stance on each topic and 
to demonstrate their reasoning. Therefore, by taking 
Table 1 
The schedule for English Reading II
Homework
Reading Writing
1 Orientation Unit 6 –
2 Unit 6 Separate Smoking Area or Total Ban? Unit 8 Unit 6
3 Unit 8 Punishment or Discipline? Unit 1 Unit 8
4 Unit 1 Internet Safety or Freedom of Expression? Unit 2 Unit 1
5 Unit 2 Honor or Burden? Unit 3 Unit 2
6 Unit 3 Clean Energy of Potential Threat? Unit 4 Unit 3
7 Unit 4 Real Risk or Great Technology? Unit 5 Unit 4
8 Unit 5 Legalization or Outlawing of Gay Marriage? Unit 7 Unit 5
9 Unit 7 Right to Die or Responsibility to Live? Unit 9 Unit 7
10 Unit 9 To Skip or Not to Skip? Unit 10 Unit 9
11 Unit 10 Performance or Seniority? Unit 11 –
12 Unit 11 Free Trade or Protection? Unit 12 –
13 Unit 12 Animal Right or Human Profit? Unit 14 –
14 Unit 14 Death Penalty or Human Rights? – –
15 Summary and Reflection – Reflection
16 Reading Exam – –
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this course, they were expected to utilize and improve 
their metacognitive skills.
 Table 1 shows the schedule for this class. This 
course was essentially a flipped classroom in which the 
participants read and studied the textbook before the 
class and discussed or analyzed what they had read or 
learned during the class. At the beginning of each 
class, we had a vocabulary quiz based on the keywords 
in the textbook. Then, two groups presented about the 
topic. They summarized the textbook and other 
articles they found online. After the presentations, I 
introduced additional information or asked questions 
related to the topic and the presentations. Finally, the 
participants discussed the topic in groups of four to 
six, and, in these groups, they created posters or 
leaflets to show their opinions in English, which were 
shared on Moodle after the classes. At the end of the 
class, they reflected on their learning over the week 
and wrote weekly reflective reports in Japanese. As 
their homework, with reference to their classmates’ 
posters or leaflets, they were required to write 
argumentative essays (about 100–200 words in length). 
Because some of the topics were too difficult to discuss, 
as was the case for units 11, 12, and 14, they read 
additional articles before the class. Therefore, they did 
not need to write argumentative essays about units 
10–12, and 14. At the end of this course, they discussed 
what they could do in each of the reading skills (e.g., 
skimming, scanning, and generalizing). Then, they 
were asked to reflect upon and evaluate their learning 
across the entire course.
2. Purpose
 As the students learned English through 
critical reading and discussions, they were expected to 
develop metacognition. Moreover, by weekly reflection, 
they were assumed to gain control over their learning 
procedure. The main purpose of this practical study 
was to understand how their metacognitive skills 
changed throughout this course and to explore how 
they monitored their learning during this course.
3. Method
3.1 Participants
 A total of 102 students took this course; 
however, in the following analyses, the number of 
participants varies. None of them was majoring in 
English. Some of the students were absent or forgot to 
hand in some reports. Therefore, I analyzed 47 
participants’ questionnaire answers and 65 participants’ 
final reflective reports. Table 2 shows the number of 
each report. From the first to the third week, I used 
different formats of weekly reflective reports; 
consequently, I excluded the first through the third 
weeks’ reports for analysis.
　Weekly Report Final 
Report Enrolled　 4 5 6 7 8 9 10 11 12 13 14
Class  A 17 12 18 19 24 26 25 26 23 24 26 23 27
Class B 14 15 19 16 17 25 26 25 26 24 25 15 30
Class C 22 19 18 24 24 24 22 24 24 21 23 18 24
Class D 11 8 15 19 17 18 16 20 19 19 18 9 21
Table 2　 
The number of participants in this study
3.2 Data Collection Method
 Both at the beginning and at the end of this 
course, I asked the participants to answer an online 
questionnaire about their ways of learning English. 
I adopted the questionnaire developed by Abe and 
Ida (2010), which was composed of 37 statements for 
three different aspects of metacognition: monitoring 
(20 statements), controlling (nine statements), and 
metacognitive knowledge (eight statements). For each 
statement, the participants had to choose one of the 
following six responses; strongly agree, agree, partly 
agree, partly disagree, disagree, and strongly disagree. 
The monitoring aspect demonstrated skills to reflect 
on their learning regarding what teachers expected 
them to do or how they could learn effectively in 
limited time. 
 In the final reflective report, the participants 
were to write what they had learned during this 
course. I adopted Nilson’s (2017, p. 117) “‘Future Uses’ 
paper in which they identify the three most important 
concepts or skills they learned in your course and 
explain why they consider them so important.” The 
participants were required to write at least one page 
of A4 paper using Microsoft Word and handed their 
paper in online via Moodle. They were able to refer to 
some skills mentioned in the questionnaire statements 
(Abe & Ida, 2010) as well as other reading skills (Heaton, 
1988, p. 106; see Appendix). I assured them that I 
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never evaluated the contents of the final reflective 
reports. I also told them to write for themselves 
instead for me.
 In the weekly ref lect ive reports ,  the 
participants wrote about how long and in what 
manner they studied for the week (e.g., what they read 
and how they read it), their feelings or thoughts, how 
they participated in group discussion, and what they 
wanted to improve or challenge in the next week. As 
was the case with the final reflective report, I assured 
them that I never evaluated the weekly reports, and 
told them to write for themselves.
3.2 Data Analysis
 I used SPSS to analyze the answers to the 
questionnaires. The scores of the statements (strongly 
agree = 6, agree = 5, partly agree = 4, partly disagree 
= 3, disagree = 2, and strongly disagree = 1) were 
added to obtain the total scores for each metacognitive 
skill. Because the number of participants was small, 
and the data were not normally distributed, I 
conducted the Wilcoxon signed-rank test. I used the 
weekly reflective reports as a supplement to 
understand the results of the statistical analyses.
 As for the final reflective reports, I adopted 
an applied thematic analysis (Guest et al., 2012). First, I 
read through all the reports. Then, I coded for 
contents. I coded the expressions unrelated to the 
questions as “others” instead of removing the data. 
Finally, I summarized the codes into themes.
4. Findings
4.1 Questionnaires
 The Cronbach’s alpha for the metacognitive 
knowledge in the post-test was low (Cronbach’s alpha 
= .316). Moreover, most of the statements concerning 
metacognitive knowledge assessed relatively stable 
learning attitudes (e.g., I know what I am good or bad 
at). As for the statement “I evaluate my result after 
taking a test” in the post-survey, all of the participants 
reported 5. Therefore, I excluded the metacognitive 
knowledge aspect for the following analyses.
 The Wilcoxon signed-rank test confirmed 
that the score of monitoring in the post-survey was 
significantly higher than that in the pre-survey: z = 
17.1, p = .027, r = .21. The monitoring aspect included 
the skills to reflect on or evaluate their learning. As 
some of the participants mentioned, throughout the 
course, they attempted to control their limited time to 
understand the topic and summarize the information 
from the textbook and articles. On the other hand, the 
score of the controlling aspect in the post-survey was 
not significantly higher than that in the pre-survey: z 
= 20.0, p = .837, r = .04. The participants did not seem 
to change their approaches to learning or reading 
new information even when they did not understand 
what they had read. They might not know other 
ways to read English articles, or they understood the 
articles or textbook well, as some students wrote on 
their weekly report; they read English articles while 
　 　 95% confidence interval 　 　 maximum 
possible score　 Mean lower limit upper limit SD Alpha
Pre .874
　monitoring 37.6 35.4 39.9 7.7 .825 120.0
　controlling 36.9 35.0 38.8 6.5 .763  54.0
　metacognitive knowledge 35.5 34.1 36.7 4.6 .599  48.0
Post .876
　monitoring 40.4 38.2 42.6 7.6 .806 120.0
　controlling 37.3 35.8 38.8 5.2 .691  54.0
　metacognitive knowledge 36.1 35.1 37.1 3.5 .316 　48.0
Table 3　 
Descriptive statistics and Cronbach’s alpha indices of internal consistency
translating them into Japanese, and they understood 
the articles, which did not lead them to change their 
learning style. However, other students reported that 
they found their usual learning style of translating 
every word was inappropriate because this course 
required extensive reading; therefore, they changed 
their way of reading in the middle of the course.
 From the results of the questionnaire, they 
appeared to have acquired the skills to monitor their 
learning, especially how long they spent on preparing 
for English class. Because they reflected on their 
learning every week, they developed the skills to 
evaluate their learning by reflecting on how they 
learned. Although there was no significant difference 
between the pre- and post-surveys in the controlling 
ability, some students changed their way of reading 
throughout the course by reflecting on their weekly 
learning outcomes.
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4.2 The Final Reflective Report
 As I enabled them to refer to the statements 
in the questionnaire, most of the concepts or skills 
were the same as the questionnaire statements (Table 
4). They mentioned that they improved their English 
abilities (theme 1), for instance, grammar or vocabulary. 
This course required them to read many English texts 
to understand the topics; therefore, they noticed that 
they needed to use skimming and scanning strategies 
to read the English articles. Moreover, as their reading 
strategies, they learned to change their approaches to 
reading English texts according to their purpose and 
what they were reading. This course required them 
to discuss controversial topics, thereby, they improved 
their ability to present their opinion both in English 
and Japanese (theme 2). Some students reported that 
they improved their English presentation skills. As 
for theme 3, communication skills/social skills, they 
developed their ability to understand their roles in 
groups and to have constructive discussions. Some 
of them wrote about their ability to talk with people 
whom they have met for the first time. As they 
were asked to read a lot of English, they gradually 
understood the appropriate ways to learn English 
reading by reflection (theme 4). They also noticed the 
importance of reflection through the weekly reflective 
report and started to reflect on other courses they 
were taking. 
The most salient answer to the final reflective 
report was critical thinking (theme 5). The topics 
in this course were controversial, and I asked them 
to understand both the pros and cons of each topic. 
Therefore, they researched a lot of information 
to analyze, evaluate, and draw conclusions. After 
understanding each perspective, they were to decide 
their stance and explain their reasoning for writing 
assignments. Many students reported that they 
attempted to understand the topics from various 
perspectives. They also read online articles and 
textbooks from different points of view during the 
semester. So, they felt some confidence in doing it 
in other courses in their majors. By reading English 
articles from authors of various countries, they noticed 
the effectiveness of reading English articles in addition 
to reading Japanese articles (theme 8.3). They were 
aware that Japanese articles only showed one aspect 
of the topic, and that the English articles in other 
countries mentioned totally different perspectives from 
the Japanese articles. Accompanying this ability, they 
reported media literacy (theme 6). The theme media 
literacy represents the ability to search for information 
online, to evaluate the information, and to select the 
important information. When they prepared for the 
class or decided their stance, they needed to look for 
evidence or reasoning behind their opinions. They 
acquired media literacy because this required reliable 
information.
Due to the difficult topics within the textbook, 
they realized the importance of preparation (theme 8.2), 
especially concerning background knowledge of each 
topic, which led them to acquire this knowledge (theme 
7). Some of the students realized that they learned 
better when they prepared for the class; therefore, 
they started to prepare for other classes too. As they 
first had difficulties discussing controversial issues, 
they also understood the importance of having their 
own thoughts (theme 8.1).
Theme Subtheme
1. English ability 1.1 Grammar
1.2 Vocabulary
1.3 Reading comprehension
1.4 Reading strategies
1.5 Presenting their opinions in English
2. Ability to present their opinion 　
3. Communication skills/social skills 　
4. Reflection 　
5. Critical thinking 　
6. Media literacy 　
7. Background knowledge 　
8. Awareness 8.1 To hold opinions of their own
8.2 Importance of preparation
8.3 Effectiveness of English reading
Table 4 
Themes emerged from the final reflective reports
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5. Conclusion and Implication
 This course mainly focused on improving 
English reading abilities, and the students developed 
their English reading strategies and comprehension 
abilities. Moreover, from the results of the Wilcoxon 
signed-rank test, the students improved their 
monitoring skills, and, based on the analyses of the 
final reflective report, they learned to reflect on their 
learning. Most of the students mentioned that the 
skills or concepts they learned in this course were 
related not only to English learning but also to overall 
education at the university. They generalized and 
personalized the skills and concepts, and some actually 
started to utilize these abilities in other contexts. That 
is, they learned to monitor and control their learning. 
As some of the students mentioned, these skills are 
necessary for learning at university. The procedure of 
this course or reflection can facilitate the connection 
between English language courses and other courses, 
which can help students with less interest in or 
need for English. However, I should note that some 
students were not satisfied with group learning 
specifically because some of their group members 
were not supportive or constructive. Of course, there 
were many reasons why some of the students did not 
want to participate in group discussions of certain 
topics. There also existed some power imbalances or 
complicated relationships among classmates. In future 
practices, teachers should consider how to make 
groups or pairs with reference to their knowledge and 
strengths.
References
Abe,  M., & Ida, M. (2010). An attempt to construct 
the adults’ metacognition scale: Based on 
metacognitive awareness inventory. The Journal of 
Psychology Rissho University, 1, 23–34.
Grant , G. E. (1988). Teaching critical thinking. Santa 
Barbara, CA: Praeger Pub Text.
Guest, G., MacQueen, K. M., & Namey, E. E. (2012). 
Applied thematic analysis. Thousand Oaks, CA: 
SAGE Publications
Heato n, J. B. (1988). Writing English language tests. Essex, 
UK: Longman.
MEX T. (2017a). The course of study for junior high 
school. Retrieved from http://www.mext.go.jp/
component/a_menu/education/micro_detail/__
icsFiles/afieldfile/2017/06/21/1384661_5.pdf
MEX T. (2017b). The course of study for elementary 
school. Retrieved from http://www.mext.go.jp/
component/a_menu/education/micro_detail/__
icsFiles/afieldfile/2017/05/12/1384661_4_2.pdf
Nilso n, L. B. (2017). Creating self-regulated learners: 
Strategies to strengthen students’ self-awareness and 
learning skills (M. Mima, & T. Ito, Trans.). Tokyo, 
Japan: Kitaohji Shobo. (Original work published 
2013).
Ueda , I., Ueda, T., Taoka, C., & Yoneoka, E. (2016). 
Pros and cons: Discussing today’s controversial issues. 
Tokyo, Japan: CENGAGE Learning.
Appendix
Reading skills (based on Heaton, 1988, p. 106)
The ability to:
　- understand explicitly stated information
　-  understand relations between parts of a text 
through lexical devices and connectives
　-  perceive temporal and spatial relationships, and 
also sequences of ideas
　- understand conceptual meaning
　-  anticipate and predict what will come next in the 
text
　-  identify the main idea and other salient features in 
a text
　- generalize and draw conclusions
　- understand information not explicitly stated
　- skim and scan
　- read critically
　-  adopt a flexible approach and vary reading 
strategies according to the type of material being 
read and the purpose for which it is being read
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